Year 9 English - Student Portfolio Summary

English
WORK SAMPLE PORTFOLIOS
These work sample portfolios have been designed to illustrate satisfactory achievement in the relevant aspects of the
achievement standard.
The December 2011 work sample portfolios are a resource to support planning and implementation of the Foundation to
Year 10 Australian Curriculum in English, Mathematics, Science and History during 2012. They comprise collections of
different students’ work annotated to highlight evidence of student learning of different aspects of the achievement standard.
The work samples vary in terms of how much time was available to complete the task or the degree of scaffolding
provided by the teacher.
There is no pre-determined number of samples required in a portfolio nor are the work samples sequenced in any
particular order. These initial work sample portfolios do not constitute a complete set of work samples - they provide
evidence of most (but not necessarily all) aspects of the achievement standard.
As the Australian Curriculum in English, Mathematics, Science and History is implemented by schools in 2012, the
work sample portfolios will be reviewed and enhanced by drawing on classroom practice and will reflect a more
systematic collection of evidence from teaching and learning programs.

THIS PORTFOLIO – YEAR 9 ENGLISH
This portfolio comprises a number of work samples drawn from a range of assessment tasks, namely:
Sample 1

Persuasive speech – School uniforms should be compulsory

Sample 2

Persuasive text – Books or TV

Sample 3

Response to literature – The Road Not Taken and A Christmas Carol

Sample 4

Imaginative text – Disaster at the beach

Sample 5

Response to literature through social media – Looking for Alibrandi

Sample 6
Sample 7

Response to literature – Trailer for Lonesome Howl
Response to literature – Romeo and Juliet

This portfolio of student work demonstrates understanding of how text structures and language features can be manipulated
for effect depending on purpose, audience and context. The samples include responses to literary texts that show
understanding of the text through the use of accurate examples and relevant textual evidence (WS3, WS5, WS6), an
imaginative response (WS7), a social networking page that constructs an imaginary discussion between characters/actors in
the film (WS5) and comparative responses to texts in traditional and digital forms (WS3, WS6). The samples use and adapt
a range of text structures and language features to meet the needs of audience, purpose and context.
The following aspects of the achievement standard are not evident in this portfolio:
•

analyse the ways that text structures can be manipulated for effect

•

listen for ways texts position an audience

•

understand how interpretations can vary by comparing their responses to texts to the responses of others

•

contribute actively to class and group discussions, comparing and evaluating responses to ideas and issues.
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Year 9 English - Work sample 1

English
Work sample 1:
Persuasive speech – School uniforms should be
compulsory
Relevant parts of the achievement standard
Receptive modes (listening, reading and viewing)
By the end of Year 9, students analyse the ways that text structures can be manipulated for effect. They
analyse and explain how images, vocabulary choices and language features distinguish the work of
individual authors.

They evaluate and integrate ideas and information from texts to form their own interpretations. They select

evidence from the text to analyse and explain how language choices and conventions are used to influence
an audience. They listen for ways texts position an audience.
Productive modes (speaking, writing and creating)
Students understand how to use a variety of language features to create different levels of meaning.

They understand how interpretations can vary by comparing their responses to texts to the responses

of others. In creating texts, students demonstrate how manipulating language features and images can
create innovative texts.

Students create texts that respond to issues, interpreting and integrating ideas from other texts. They make

presentations and contribute actively to class and group discussions, comparing and evaluating responses to
ideas and issues. They edit for effect, selecting vocabulary and grammar that contribute to the precision and
persuasiveness of texts and using accurate spelling and punctuation.

Summary of task
Students were asked to write a persuasive speech on a topic of their choice. Students had analysed a range
of speeches before being asked to write one of their own. They were provided with time in class to re-read the
assignment and completed the task at home.
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Year 9 English - Work sample 1

English
Work sample 1:
Persuasive speech – School uniforms should be
compulsory
Annotations
Makes a clear statement about the issue
and provides a position from the outset.
Includes the audience of peers in the
discussion, for example ‘you’ (plural).
Selects examples with which the
audience will be familiar and more likely
to find influential.
Provides a personal response after
having questioned the audience thus
positioning the reader to agree with the
argument.
Uses vocabulary and sentence structure
to increase abstraction and for stylistic
effect, for example ‘When wearing the
uniform’.
Uses specialist vocabulary and refers to
other sources as evidence.
Extrapolates from the evidence to support
a consistent point of view.
Uses abstract nouns to summarise
preceding sentence of text, for example
‘bullying’.
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Year 9 English - Work sample 1

English
Work sample 1:
Persuasive speech – School uniforms should be
compulsory
Annotations
Uses topic sentence to state the opposing
view and then evaluates it.

Uses accurate spelling, punctuation and
grammar throughout and varies sentence
structure for effect.
Uses rhetorical devices to address the
audience directly.

Uses conclusion to restate the main
contention and achieve coherence in the
argument.
Uses inclusive language in the closing
line to position the audience to agree, ‘So
join with me…’

Acknowledgment
ACARA acknowledges the contribution of the trial school teachers and students for providing the tasks and work samples. The annotations are referenced to the
Australian Curriculum achievement standards.
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Year 9 English - Work sample 2

English
Work sample 2:
Persuasive text – Books or TV
Relevant parts of the achievement standard
Receptive modes (listening, reading and viewing)
By the end of Year 9, students analyse the ways that text structures can be manipulated for effect. They
analyse and explain how images, vocabulary choices and language features distinguish the work of
individual authors.

They evaluate and integrate ideas and information from texts to form their own interpretations. They select

evidence from the text to analyse and explain how language choices and conventions are used to influence
an audience. They listen for ways texts position an audience.
Productive modes (speaking, writing and creating)
Students understand how to use a variety of language features to create different levels of meaning.

They understand how interpretations can vary by comparing their responses to texts to the responses

of others. In creating texts, students demonstrate how manipulating language features and images can
create innovative texts.

Students create texts that respond to issues, interpreting and integrating ideas from other texts. They make

presentations and contribute actively to class and group discussions, comparing and evaluating responses to
ideas and issues. They edit for effect, selecting vocabulary and grammar that contribute to the precision and
persuasiveness of texts and using accurate spelling and punctuation.

Summary of task
Students were asked to write a persuasive essay on the topic, ‘Books are a better option than television’. They were
provided with a range of stimulus material and the topic was the subject of a class discussion prior to the writing of the
essay. Students wrote the essay in class, under supervision.
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Year 9 English - Work sample 2

English
Work sample 2:
Persuasive text – Books or TV
Annotations
Outlines contention in the opening
sentence.
Understands how abstract nouns can be
used to summarise ideas, for example
‘Health and eyesight’.
Uses the more impersonal pronoun ‘one’
to build the generalisation, for example
‘one can wonder’.

Uses combinations of sentence openers
to present information and opinions, for
example ‘books on the other hand are
better for the eyes...’, ‘These three factors
can cause...’, ‘If a person...’.
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Year 9 English - Work sample 2

English
Work sample 2:
Persuasive text – Books or TV
Annotations
Provides opinions and arguments to
support the main contention and build the
case.

Varies the structure of sentences to
create particular effects, such as to
build contrast, for example ‘Unlike a TV
documentary, books...’.

Understands how the use of commas can
enhance clarity and control of content, for
example ‘...up to date, interesting, as well
as a large variety...’.

Uses connectives in sentences, for
example ‘However’.

Shows evidence of editing for effect and
to achieve accuracy in expression.
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Year 9 English - Work sample 2

English
Work sample 2:
Persuasive text – Books or TV
Annotations
Signals conclusion effectively at
beginning of final paragraph and clearly
restates contention in final sentence.

Acknowledgment
ACARA acknowledges the contribution of the Education and Training Directorate, ACT for providing the tasks and work samples. The annotations are referenced to the
Australian Curriculum achievement standards.
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Year 9 English - Work sample 3

English
Work sample 3:
Response to literature – The Road Not Taken and A
Christmas Carol
Relevant parts of the achievement standard
Receptive modes (listening, reading and viewing)
By the end of Year 9, students analyse the ways that text structures can be manipulated for effect. They
analyse and explain how images, vocabulary choices and language features distinguish the work of
individual authors.

They evaluate and integrate ideas and information from texts to form their own interpretations. They select

evidence from the text to analyse and explain how language choices and conventions are used to influence
an audience. They listen for ways texts position an audience.
Productive modes (speaking, writing and creating)
Students understand how to use a variety of language features to create different levels of meaning.

They understand how interpretations can vary by comparing their responses to texts to the responses

of others. In creating texts, students demonstrate how manipulating language features and images can
create innovative texts.

Students create texts that respond to issues, interpreting and integrating ideas from other texts. They make
presentations and contribute actively to class and group discussions, comparing and evaluating responses

to ideas and issues. They edit for effect, select vocabulary and grammar that contribute to the precision and
persuasiveness of texts and using accurate spelling and punctuation.

Summary of task
Students were asked to write a response to the following question:
How does the poem The Road Not Taken by Robert Frost relate to Scrooge in A Christmas Carol?
Students analysed the poem The Road Not Taken by Robert Frost as a class activity. They also analysed A Christmas

Carol by Charles Dickens. Students had full access to computers and feedback was provided as the work was drafted.
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Year 9 English - Work sample 3

English
Work sample 3:
Response to literature – The Road Not Taken and A
Christmas Carol
Annotations
Addresses the topic in the introduction
and weaves together commentary about
both texts.
Uses cohesive devices to structure the
discussion, for example ‘first mistake’,
‘second mistake’.
Sequences points for emphasis and to
influence the reader.

Uses close references to the text to
support a point of view.

Sustains the comparison between the two
texts.

Chooses vocabulary for stylistic effect, for
example ‘crabby’ and ‘redeem’.
Selects evidence from the text and
fluently incorporates it into the discussion.
Continues to sustain the comparison
between the texts, for example ‘But like in
the poem…’

Uses connectives to sequence and
link paragraphs effectively, for example
‘early’, ‘during, and ‘from the moment’.

Year 9 English

Page 10 of 23

December 2011

Year 9 English - Work sample 3

English
Work sample 3:
Response to literature – The Road Not Taken and A
Christmas Carol
Annotations
Demonstrates understanding of the
complexity of the text.

Echoes the introduction by using the
same reference to the text to end the
discussion and to build cohesion.

Annotations (Overview)
A sustained argument is constructed in this work sample. The student has used a consistent structure to compare two texts,
make relevant comparisons and draw conclusions from them. The points made are well supported with evidence consistently
addressing the topic and demonstrating clear understanding of each text.

Acknowledgment
ACARA acknowledges the contribution of the Education and Training Directorate, ACT for providing the tasks and work samples. The annotations are referenced to the
Australian Curriculum achievement standards.
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Year 9 English - Work sample 4

English
Work sample 4:
Imaginative text – Disaster at the beach
Relevant parts of the achievement standard
Receptive modes (listening, reading and viewing)
By the end of Year 9, students analyse the ways that text structures can be manipulated for effect. They
analyse and explain how images, vocabulary choices and language features distinguish the work of
individual authors.

They evaluate and integrate ideas and information from texts to form their own interpretations. They select

evidence from the text to analyse and explain how language choices and conventions are used to influence
an audience. They listen for ways texts position an audience.
Productive modes (speaking, writing and creating)
Students understand how to use a variety of language features to create different levels of meaning.

They understand how interpretations can vary by comparing their responses to texts to the responses

of others. In creating texts, students demonstrate how manipulating language features and images can
create innovative texts.

Students create texts that respond to issues, interpreting and integrating ideas from other texts. They make
presentations and contribute actively to class and group discussions, comparing and evaluating responses

to ideas and issues. They edit for effect, select vocabulary and grammar that contribute to the precision and
persuasiveness of texts and using accurate spelling and punctuation.

Summary of task
Students were asked to write a short story (300-400 words). They were given the following instructions:
Your story will:
•

focus on a particular topic (gleaned from the stimulus provided by the teacher)

•

include a specific setting in time and place

•

feature one or two main characters

•

have a clear plot line, including orientation, complication, climax and resolution.

Students were given feedback by the teacher on the first draft and had full access to computers for drafting and
publication.
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Year 9 English - Work sample 4

English
Work sample 4:
Imaginative text – Disaster at the beach
Annotations
Creates an engaging opening by
reflecting on personal experience and
foreshadowing events to build suspense.
Organises ideas logically by explaining
events that lead to the climax.

Uses longer sentences to develop ideas
and slow the pace.
Uses cohesive devices such as
connectives to build a sequence of
paragraphs and provide a sense of time
passing, for example ‘the next morning’,
‘after 2 hours’.
Varies and controls the sentence
structure for effect, for example uses a
shorter sentence, ‘We were alone and
scared’.
Uses language features for effect such as
simile and vocabulary to build drama, for
example ‘fought back panic’.
Uses punctuation and spelling accurately.
Resolves the piece effectively and uses
cohesive devices such as referring to
the title and echoing a phrase in the
introduction ‘nearly ended in disaster’.

Acknowledgment
ACARA acknowledges the contribution of the trial school teachers and students for providing the tasks and work samples. The annotations are referenced to the
Australian Curriculum achievement standards.
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Year 9 English - Work sample 5

English
Work sample 5:
Response to literature through social media –
Looking for Alibrandi
Relevant parts of the achievement standard
Receptive modes (listening, reading and viewing)
By the end of Year 9, students analyse the ways that text structures can be manipulated for effect. They
analyse and explain how images, vocabulary choices and language features distinguish the work of
individual authors.

They evaluate and integrate ideas and information from texts to form their own interpretations. They select

evidence from the text to analyse and explain how language choices and conventions are used to influence
an audience. They listen for ways texts position an audience.
Productive modes (speaking, writing and creating)
Students understand how to use a variety of language features to create different levels of meaning.

They understand how interpretations can vary by comparing their responses to texts to the responses

of others. In creating texts, students demonstrate how manipulating language features and images can
create innovative texts.

Students create texts that respond to issues, interpreting and integrating ideas from other texts. They make
presentations and contribute actively to class and group discussions, comparing and evaluating responses

to ideas and issues. They edit for effect, select vocabulary and grammar that contribute to the precision and
persuasiveness of texts and using accurate spelling and punctuation.

Summary of task
Students were asked to create an appealing poster depicting a Facebook Profile for Josie Alibrandi or a character
of their choice from the novel Looking for Alibrandi by Melina Marchetta using the text to guide their choice of details
included on the poster.
They selected information to appeal to a teenage audience and imitate the conventions of Facebook. They wrote a
one page explanation to justify their selection of details chosen. Students also needed to submit characterisation notes
from class work, drafts and edited drafts with their poster.
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Year 9 English - Work sample 5

English
Work sample 5:
Response to literature through social media –
Looking for Alibrandi
Annotations
Manipulates language features and
images to create a new text for a different
purpose and audience.
Selects text and format appropriate for
web-based text.
Selects language and visual conventions
appropriate to a social networking forum,
for example pictures of characters and
accompanying informal ‘interactions’
between characters.
Takes into account the purpose, needs
and interest of the audience through
images and informal language.
Experiments with the structures of
sentences and clauses to create
particular effects.
Understands how punctuation, layout and
font variations are used for audience and
informal purpose.
Selects evidence from the text to
represent characters and events and
express ideas in a new way.
Uses spelling creatively for particular
effect, for example ‘soooo...’.
Uses word processing devices and
layout to create cohesion, for example
‘emoticons’ and variation of font size.

Acknowledgment
ACARA acknowledges the contribution of teachers and students from the Department of Education, Western Australia for providing the tasks and work samples. The
annotations are referenced to the Australian Curriculum achievement standards.

Year 9 English

Page 15 of 23

December 2011

Year 9 English - Work sample 6

English
Work sample 6:
Response to literature – Trailer for Lonesome Howl
Relevant parts of the achievement standard
Receptive modes (listening, reading and viewing)
By the end of Year 9, students analyse the ways that text structures can be manipulated for effect. They
analyse and explain how images, vocabulary choices and language features distinguish the work of
individual authors.

They evaluate and integrate ideas and information from texts to form their own interpretations. They select

evidence from the text to analyse and explain how language choices and conventions are used to influence
an audience. They listen for ways texts position an audience.
Productive modes (speaking, writing and creating)
Students understand how to use a variety of language features to create different levels of meaning.

They understand how interpretations can vary by comparing their responses to texts to the responses

of others. In creating texts, students demonstrate how manipulating language features and images can
create innovative texts.

Students create texts that respond to issues, interpreting and integrating ideas from other texts. They make
presentations and contribute actively to class and group discussions, comparing and evaluating responses

to ideas and issues. They edit for effect, select vocabulary and grammar that contribute to the precision and
persuasiveness of texts and using accurate spelling and punctuation.

Summary of task
Students were asked to construct a PowerPoint presentation for the text, Lonesome Howl by Steven Herrick that was
being read in class. The task was to engage the viewers’ interest in the storyline without giving too much away. Teacher
feedback was provided on the initial draft.
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Year 9 English - Work sample 6

English
Work sample 6:
Response to literature – Trailer for Lonesome Howl
Annotations

Lonesome Howl

There aren’t any wolves in Australia are there?
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Year 9 English - Work sample 6

English
Work sample 6:
Response to literature – Trailer for Lonesome Howl
Annotations
Integrates image in central position by
selecting white to emphasise the solitary
wolf silhouetted against the moon.

Lonesome Howl

Creates a sense of uncertainty by
beginning with a question and implies
there are different levels of understanding
of the text.
There aren’t any wolves in Australia are there?

Selects rural image of a farmhouse to
support adjectives ‘derelict’, ‘old’.

Lucy Harding lives on a derelict old farm where
very little happiness is found, but much sadness
occurs.

Sets up contrast with previous slide by
using light to emphasise ‘happiness’ and
‘laughter’.

Jake lives in the same valley but the two farms
couldn’t be more different. Instead of pain and
sadness, this place is filled with happiness and
laughter.
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Year 9 English - Work sample 6

English
Work sample 6:
Response to literature – Trailer for Lonesome Howl
Annotations

Manipulates images and ideas to create
contrast for effect by selecting the
mysterious image of the wolf (silhouette)
and a natural creek setting.

This is where the story of the wolf first began when
Jake’s father saw the wolf at the creek .

Places wolf image (close up shot) looking
directly at audience to contradict the
statement ‘no wolves in Australia’.

Varies sentence length and layout for
effect, using accurate punctuation,
vocabulary and grammar.

But everyone scoffed and told him there are
no wolves in Australia but that didn’t stop
him from believing in the wolf and telling his
son Jake about it.

Selects symbol of bird in a cage and
in free flight to represent the female
characters.

Lucy wanted to escape her father’s abuse.

So she told Jake she knew
where it lived.
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Year 9 English - Work sample 6

English
Work sample 6:
Response to literature – Trailer for Lonesome Howl
Annotations

Emphasises setting of mountain in the
gloom, through placement of image in
centre of screen.

They set off up Sheldon Mountain in
search for it.

Shows close up of cave entrance to build
suspense.

They got stuck up the mountain and had
to spend the night in a cave.

Will they make it off the
mountain and back home?

Manipulates images for effect, for
example the use of the graphic question
mark, leaving the audience unsure about
what will happen next.
Continues mood of mystery through
image of trees and mist in moonlight.

Will they see the wolf?
Can Lucy escape her father’s clutches?
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Year 9 English - Work sample 6

English
Work sample 6:
Response to literature – Trailer for Lonesome Howl
Annotations
But if there’s not a wolf what's
howling on Mount Sheldon?
Emphasises central role of the wolf with
close up shot showing eyes looking
directly at the viewer.

Shows cover of text, author to support
personal recommendation.

Read Lonesome Howl, by Steven Herrick

Bibliography
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www.icam381.wordpress.com
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Provides accurately referenced
bibliographical details.
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ACARA acknowledges the contribution of the trial school teachers and students for providing the tasks and work samples. The annotations are referenced to the
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Year 9 English - Work sample 7

English
Work sample 7:
Response to literature – Romeo and Juliet
Relevant parts of the achievement standard
Receptive modes (listening, reading and viewing)
By the end of Year 9, students analyse the ways that text structures can be manipulated for effect. They analyse
and explain how images, vocabulary choices and language features distinguish the work of individual authors.

They evaluate and integrate ideas and information from texts to form their own interpretations. They select

evidence from the text to analyse and explain how language choices and conventions are used to influence
an audience. They listen for ways texts position an audience.
Productive modes (speaking, writing and creating)
Students understand how to use a variety of language features to create different levels of meaning. They

understand how interpretations can vary by comparing their responses to texts to the responses of others. In

creating texts, students demonstrate how manipulating language features and images can create innovative texts.
Students create texts that respond to issues, interpreting and integrating ideas from other texts. They make

presentations and contribute actively to class and group discussions, comparing and evaluating responses to
ideas and issues. They edit for effect, selecting vocabulary and grammar that contribute to the precision and
persuasiveness of texts and using accurate spelling and punctuation.

Summary of task
Students studied Romeo and Juliet by William Shakespeare in class. They were asked to assume the role of one of the
characters and create that character’s perception of the action.
Different approaches to the task were discussed in class. They were encouraged to use digital technologies in the
construction of the task. Students were given time in class to work on their presentation but completed the task at home.
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Year 9 English - Work sample 7

English
Work sample 7:
Response to literature – Romeo and Juliet
Annotations

Annotations (Overview)
This work sample shows the student innovating upon a literary text and
experimenting with language features to create a new text. Evidence of planning
and rehearsal is evident through the use of notes and sequencing of events.
Acknowledgment
ACARA acknowledges the contribution of Education Queensland for providing the tasks and work
samples. The annotations are referenced to the Australian Curriculum achievement standards.
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